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Abstract 
The current study evaluates parental attitudes regarding inclusive education of children with disabilities, at a crucial point in
children’s life - the transition from kindergarten to school (i.e. the preparatory year). This is the first study of this kind to be 
carried out in Romania. Of parents participating in our study, parents of children with disabilities, were more in favor of inclusive
education and have a deeper understanding and wider knowledge of terminology and specific legislation. Half of the parents of 
children without disabilities were reluctant to have children with disabilities in the same class at their own child. We hope our
study will inspire and encourage changes in legislation, (e.g. the introduction of parent-school contracts through which parents
become partners in the educative process), teacher training (e.g. improving the training of support teachers; ensuring all teachers
posses basic knowledge about disability and special educational methods), and special education practices (e.g. earlier 
involvement of support teacher in the education of children with disabilities). We believe the starting point to these changes to be 
a better information of all those involved in supporting and caretaking for children with disabilities as well as of the population at 
large.
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1. Introduction 
In the past 20 years in Romania there have been major changes at a political, social, economic and educational 
level. The transitional years to the status of full EU member saw the adoption of a legislation aligned with general 
EU standards. Education is one of the fields where the changes have created and will continue to create political and 
linguistic disagreements. The disability terminology has undergone major changes recorded in the laws published 
after 1990. The special children and teenagers’ education from kindergarten to college is governed by article 58 
from the Romanian Constitution, concerning the professorial body. Romania accounted for its membership to 
international bodies and its alignment to international laws regarding the education of people with Special 
Educational Needs (SEN): The UN Convention regarding children’s rights, the Salamanca Declaration, the standard 
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rules regarding special education, the global declaration on inclusive education. The law regarding the protection 
and promotion of the rights of the people with handicap introduces and defines the following terms: deficiency, 
incapacity, handicap, special educational needs, inclusive education. The term “disability” that, according to the 
HMO definition, represents a restriction or lack of an ability that is necessary in order to complete a certain activity, 
appears in the above law as the “generic term for deficiencies, activity limitations and participation restrictions”, 
therefore placing the emphasis on the negative aspect of the interaction between an individual and their 
environment. The term is used by the National Authority for the Protection of Child’s Rights (NAPCR), while the 
Ministry of Education and Research ( MER ) uses terms such as “deficiency”, “special educational needs” and the 
National Authority for Persons with Handicap (NAPH) uses the term “handicap” (widely used in French and in 
spoken Romanian).  The lack of a unified terminology makes it difficult for families and people with disabilities to 
understand and benefit from the laws created for them. 
The support and caretaking of people with disabilities (we will mainly use this term in this paper) is the focus of 
the educators, pediatric doctors, kineto-therapists, logopedy but also of the parents/legal guardians of the children 
with disabilities etc The Salamanca Declaration (1994) underlines the role that parents need to play in education: “... 
the purpose of a successful education of the children with SEN is not only the duty of the Ministry of Education and 
of the schools. A successful education necessitates the cooperation of families, community, volunteer organizations 
as well as the public at large”, and later “Parents […] as much as possible, need to be given the choice of the type 
of education they want for their children.” Thus, the currently accepted model for inclusive education is that of a 
partnership between the educational psychologist and the parent. This partnership involves a distribution of 
responsibilities [Hornby et al.,1997, in  O’Connor, 2003] where the parent overcomes his/her role of “client” and 
takes an active role in their children education. Whether this partnership is successful depends on the interplay 
between traditional and modern values in society. In many societies teachers are traditionally considered as being 
the sole actors in taking educational decisions, and parents of children without disabilities are reluctant to any 
changes in their children educational environment  [David Mitchell, 2005]. Another limiting factor is the translation 
of central legislative changes into local practice [Lindsay, 2003]. While governments may be in favor of inclusive 
education, schools, which compete for educational excellence, are reluctant to include children with a weaker 
academic potential. 
Although various institutions are crucial for the project of inclusive education to be successful: government, 
schools, local communities, NGOs, we focus here on parents’ views because of the crucial role those have as 
“teachers”, “partners” and “lawyers” [Shearer & Shearer, 1997 in Pinkerton,D., 1991] especially at the moment 
where children finish kindergarten and start school. Their role of teachers is required to reinforce and generalize the 
skills required for formal schooling. As partners, they work along with the educational psychologists to help the 
child familiarize with the new environment and demands and solve any difficulties encountered. Also they often 
have to navigate through legislative procedures in order to obtain the financial and educational benefits their child 
requires. The belief that inclusive education can and will work for their child is therefore the crucial drive, without 
witch many will not have the strength to  embark on this path. 
 A number of studies have shown that parents whose children with or without disabilities were at kindergarten, 
preparatory or school level, had positive attitudes towards the integration of children with disabilities (CWD) in the 
mainstream kindergarten/school [Tata & Manolitsis, 2003; Rosenkoetter, & Rosenkoetter, 1993]. Parents of children 
with disabilities (PCWD) mention numerous benefits like the increase in learning motivation, social skills and 
friendship [Guralnick, 1990; Holahan & Costenbaden, 2000; Thompson et al, 1993, in Ya-li Cheng , 2001; Palmer et 
al., 2001 in Mastropieri & Scruggs, 2006; Palmer, Borthwick-Duffy & Best, 1998] along with their worries 
concerning their child ability to join the other children on the playground or in class activities, to ask for help or to 
be competitive in class [Rosenkoetter, & Rosenkoetter, 1993]. On the contrary, parents of children without 
disabilities (POWD), although they see the benefits of inclusive education for CWD, would not send their children 
to inclusive schools [ Ya-Li Cheng, 2001]. PCWD also mention the difficulty they have in finding schools well 
prepared for the educative needs of their children [Grove&Fisher, 1999, in Elkins,,van Kraayenoord, & Jobling, 
2003] and in understanding what the Personalized Intervention Plan really entails [ Daniel&King, 1997 in 
Elkins,van Kraayenoord,& Jobling, 2003]. All these aspects will affect the perception parents have of inclusive 
education.  
In Romania only a few studies have been carried out on this topic. One such study was done by RENICO 
[www.reninco.ro], a local NGO, with the help of UNESCO and the Romanian Ministry of Education and Research. 
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The study focused on how support teachers (ST) are perceived by teachers, school principals and inspectors. The 
main conclusion stated that there was a great need for better public information concerning the role of ST, better 
training for ST, tighter relationships between the ST and the regular classroom teacher as well as the need for more 
studies to test the attitudes of those directly involved and concerned by inclusive education: parents and teachers. 
Another study [Popa & Gliga, 2009] measured the attitude of the general population to disability. In that study the 
majority of participants were in favor of inclusive education and the integration of people with disabilities in society 
and at the work place. 
The current study fills a necessary gap by looking at parental attitudes regarding inclusive education, at a crucial 
point in their children’s life, the transition between kindergarten and school (i.e. the preparatory year). 
2. Methods 
To evaluate our respondent’s attitudes we have used a quantitative method based on a questionnaire. 35 questions 
with multiple choices and 3 open-end questions were asked. The participants were parents of children with and 
without disabilities, recruited from Bucharest and 3 departments from south Romania: Constanta, Dambovita si 
Dolj. Dambovita and Dolj have a higher number of CDS than the other two locations. 157 questionnaires came from 
Bucharest and 84 from the other departments. 102 of these questionnaires were filled in by parents of children with 
disabilities. 
 The majority of parents have finished high-school (41.2% of PCWD and 40.3 % of PCWOD), more parents 
in PCWOD having finished higher levels of education. The type of disabilities children in our sample had are 
presented in Table 1. 
Table1 : Types of disabilities of children whose parents participated in the study
 NUMBER PERCENTAGE 
MENTAL DISABILITY 41 40,2 
INTELECTUAL DELAY 2 2,0 
PHYSICAL DISABILITY 20 19,6 
SENSORIAL DISABILITY 8 7,8 
SPEECH IMPAIRMENTS 8 7,8 
AUTISM 13 12,8 
BEHAVIORAL PROBLEMS 3 2,9 
HIPERKINESY 6 5,9 
CHROMOSOMAL SYNDROMES 1 1,0 
           The participating kindergartens were of three types: mainstream, special education (close to special 
education schools) and mix (hosting a few classes with children with disabilities).  
            In this study we have evaluated: 
1. The knowledge of specific terminology (disability, support teacher) and of legislation 
2. The attitudes towards people with disabilities 
3. The attitudes towards inclusive education (mainly primary school) 
We made the hypothesis that, due to the recent changes in legislation and society, parents of children with 
disabilities have a deeper understanding and wider knowledge of terminology/legislation and are in favor of 
inclusive education. 
This study was done in collaboration with student from the Master in Inclusive Education, University of 
Bucharest.
3. Results 
3.1 Knowledge of Concepts and Legislation 
The parents of the children with disabilities associate the term disability to mental (91.2%), to sensorial (87.3%) 
and to physical handicap (86.3%), chronic diseases and HIV/AIDS being less perceived as disabilities (47.1% and 
45.1% respectively). The parents of the children without disabilities have almost the same order of answers: mental, 
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physical, sensorial (89.2%, 84.2% and 75.5% respectively), less than 30% of them rating chronic diseases and 
HIV/AIDS as disabilities. 
Although 77% of the PCWOD have had contact with people with disabilities, they reject  people if mental 
disease, mental handicap, HIV/AIDS, or chronic diseases are involved (30.2%, 28.8%, 28.1% and 20.8% 
respectively). The percentages are significantly lower for the parents of children with disabilities, except for 
HIV/AIDS which shows rejection among 37.3% of the respondents. The recorded results agree with the results from 
a previous Bucharest study [Popa, M. & Gliga, F., 2009] . 
The itinerant/support teacher (the two types of integrating teachers are not differentiated in Romania), 
known as STand whose status is regulated by OMEC 5379/2004, is a character known to the majority of the 
parents of children with disabilities (75.5%) and to a small minority of the parents of children without 
disabilities (38.8%). We wished to sketch the profile of a ST through a multiple-choice question. Both 
categories of parents believed ST’s main role is to contribute to the academic progress of the student with 
disabilities, followed closely by the idea of the ST being helpful to the teacher/professor. (see Table 2) The 
special psycho-pedagogical training of ST is seen as necessary by both groups: 92.2% of the parents of 
children with disabilities and 94.4% from the second group. 
Table2 : Profile of support teacher
 PCWD ( % ) PCWOD ( % ) 
Contribution to academic progress 88,3 94,5 
Helps the professor/teacher of the class that includes children 
with disabilities 
88,3 90,9 
Integration in classroom of the CWD 84,4 85,5 
Works only with the child with disabilities 72,7 74,5 
Is accepted by children 66,2 60,0 
Is accepted by parents 61,0 56,4 
Is accepted by the professor/teacher 59,7 52,7 
Undermines the authority of the professor/teacher 5,2 3,6 
NAPH is the National Authority for People with Handicap. This body that is subordinated to the Labor and 
Social Protection Ministry creates policies and is obligated to insure the necessary conditions for the social 
integration and inclusion of the people with disabilities. 53.9% of PCWD are aware of this body, but sometimes call 
it a governmental body, an agency or an association.  
3.2 General Attitudes 
The concept of attitudes plays a central role in the current social psychology. Allport (1967), one of the founders 
of the field of attitudes studies, said that when a group is stable, stereotypical thoughts are associated to the group 
while stereotypical effects are unavoidable products of the human cognitive processes. The attitude is in fact a stable 
and learned predisposition to react in a certain way to a given situation or person.  People with disabilities can 
belong to such a group leading to strong stereotypes against them.  
In the attempt to evaluate the general attitudes of the parents with children with/without disabilities we have 
asked the following question: What is your main attitude, what do you feel toward a  
person with disabilities? The respondents had to choose among attachment, acceptance, indifference, rejection. The 
parents of the children with disabilities rank attachment first and acceptance second. On the other hand, the parents 
of the children without disabilities choose acceptance with a large percentage(69.1%) but also rejection and 
indifference.
Regarding the acceptance of a person with disabilities among the friends of the respondent, the percent of 
positive responses is higher by 10% among PCWD. The possibility of giving birth to a child with disabilities makes 
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both group of respondents to approve termination (63.7% of the parents of children with disabilities and 66.2% of 
the second group). The percentage is close to the 62.9% obtained when we asked the same question in the Bucharest 
study. The Romanian society is perceived by both groups of parents as unconcerned with the problems of people 
with disabilities. Only 30.4% of the parents of children with disabilities and 21.6% from the second group believe 
that such concern exists. The high percentage of answer refusals among the parents of children without disabilities 
denotes the indifference and lack of involvement in the current social problems. Regarding the perception of the 
disabled person as a “burden for the society”  and volunteering in helping people with disabilities, both groups opt 
for a No answer to the first question and Yes to the second one, the percentages being higher by 13% and 26% 
respectively among the parents of the children with disabilities. 
3.3 Integration/Inclusion Attitudes 
One of the questions was meant to evaluate equal opportunities for people with disabilities on different levels: 
educational, social interaction, services/facilities and employment. As per Law 448/2006 , the term “equal 
opportunity” is defined as the potential access of a person with disabilities to different social and environmental 
structures, to infrastructure, services, and informational activities. There is low acknowledgment of equal 
opportunities in services/facilities and employment. 37.3% of the parents of children with disabilities and 36.7% of 
the second group did not answer this question. A potential explanation of the result would be that the parents do not 
believe in the possibility of equal opportunities for people with disabilities. (see Chart 1) . 
Figure 1 : Equal opportunities 
Only 57.8 % of the PCWD believe that “Romanian educative system encourages inclusive education”. When 
asked about whether and which children with disabilities should follow mainstream education, 76.5% of PCWD and 
only 51.1 % of PCWOD are in favor of inclusive classes. Mental and sensorial disability and intellectual delay are 
seen as limiting factors for integration, by all parents. PCWOD also see physical disability as an impediment. The 
reasons given are the need for well-trained support teachers and the fear that the presence of a child with disabilities 
will slow down the academic progress of other children. Asked about the influence of a child with disabilities on the 
rest of the classroom, all parents acknowledge that there can be some positive aspects: learning about and learning to 
accept disability, developing altruism, appreciating good health. On the negative side they mention: imitating the 
child with disabilities, feeling discomfort, jealousy (because of the attention that child receives), not being able to 
understand the cause of the disability. When asked about what attitude their children should have towards a child 
with a disability, 58.8 % of PCWD mention friendship, followed by being helpful towards them (36.3 %). On the 
contrary, 61.9 % of PCWOD mention help and only 27.3 % friendship. 6.5 % of them answer indifference. 
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We have also asked about the access to the job marked. Mental disability is again seen as an impediment. 39 % of 
PCWD and up to 55.7 % of PCWOD believe that people with mental disability could not learn a profession. Both 
groups believe that educational specialists (and parents, for PCWD) can help the individual in their professional 
development. A limiting factor, perceived by both groups of parents, is the lack of supporting structures. 
             Attitude change: The majority of the participants still believe that people with disabilities are discriminated 
in Romania. On a more positive note, at least half of them also believes that discrimination can be eliminated. 
4. Conclusion 
We have seen that most parents participating in our study, but especially PCWD, are in favor of inclusive 
education, findings wich are supported by professionals from other countries [Carol, 1998].. These parents believe 
children without disabilities have to have an attitude of attachment towards CWD and not acceptance, as PCWOD 
have stated. This is not surprising knowing that PCWD are directly concerned by how their children are perceived in 
school and society. When asked about whether they would like their children to join a class, which has accepted a 
CWD, only half of the PCWOD give a positive answer. Mental or sensorial disabilities are seen as an important 
limiting factor for integration, mainly because of the lack of appropriate supporting structures (e.g. well-qualifies 
ST). Thus, although generally accepting the idea of inclusive education, many parents are not ready to embrace it in 
practice. We replicate here our previous findings [Popa & Gliga, 2009] in which participants from the general 
population expressed the need for better support structures for people with disabilities. Due to the lack of a common 
interpretation of the terms disability and support teacher by those bodies concerned with disability policymaking in 
Romania (NAPH, NAPCR, MER), few of PCWOD have a good understanding of those terms. Also, many PCWD 
believe NAPH to be an NGO. This could be due to the fact that in Romania the associations and NGOs are the ones 
that focus most on the people with disabilities.  
We hope our study will inspire and encourage changes in legislation, (e.g. the introduction of parent-school 
contracts through which parents become partners in the educative process), teacher training (e.g. publishing 
textbooks to guide and improve the training of support teachers; ensuring all teachers posses basic knowledge about 
disability and special educational methods), and education (e.g. earlier involvement of ST, starting with 
kindergarten). We believe the starting point to these changes to be a better information of all those involved in 
supporting and caretaking for CWD as well as of the population at large. 
More research is also required to assess the impact of any legislative or educational change. For example it is 
necessary to show that an earlier involvement of ST has a positive impact on the development/integration of CWD. 
It is encouraging to see that PCWOD believe that the presence of a CWD in the classroom can increase children’s 
acceptance of diversity. It is therefore possible that repeated contacts with CWD, as part of scholar and extra-scholar 
activities, can help children without disabilities discover the strengths and skills and not only the weaknesses of 
children with disabilities, leading thus to an increase in the acceptance and understanding of disability. We hope to 
be able to show such changes in attitudes, in future studies. 
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